West Pennard CE Primary School Single Equality Scheme
United Nations Convention of the Rights of the Child:

Article 2: The Convention applies to child whatever their ethnicity, gender, religion, abilities, whatever they think or say, no mater what type of family they come from.
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1. 
Introduction

West Pennard Primary School welcomes its responsibilities under recent legislation to promote equality of opportunity and outcomes for different groups of people.  Although we are not required to produce a single equality scheme, there are many similarities between the expectations of different pieces of legislation and we believe that a single scheme will promote effective action to address inequalities.  This scheme will therefore describe how we meet our obligations to promote:

1. Race equality, including equality for people of different religions and beliefs;

2. Disability equality;

3. Gender equality;

4. Community cohesion.

It will also include actions designed to ensure we fulfil our obligations to meet the needs of lesbian, gay, bisexual and transgender people.

In writing this scheme we have drawn on the Single Equality Scheme produced by the Department for Children, School and Families (DCSF) in Autumn 2007.  The introduction to the DCSF scheme sums up the reasons why schools and other public organisations are now required to produce equalities schemes:
“Every child deserves to be safe and loved and have a healthy and happy childhood, free from harm; every child should have the chance to make the most of their talents and fulfil their potential.  But not every child gets the same opportunities and not every family is able to take up those that are available. Some families struggle more than others against disadvantage and discrimination.  Some children are at greater risk of harm and/or ill health than others are.  Not every childhood is a happy one.  Life is not yet equal for disabled children and their families, nor is it for children and families from many minority ethnic communities.  For some children, young people and families, these inequalities make it hard for them to realise their personal potential without extra support.  The fact that so many young people who have experienced disadvantage do not gain such impressive results at GCSE as their peers is but one pointer to the fact that they do not always get that extra support.  For some children, young people and families, discrimination against them because of their ethnicity, disability or circumstances ignores their potential and suppresses their ambition.  Discrimination impoverishes lives.  Most obviously, it deprives those who suffer from it of dignity and opportunity.  The fact of discrimination against minorities also demeans and undermines the strength of our society as a whole.”
(DCSF Single Equality Scheme – December 2007)
At West Pennard Primary School we are committed to ensuring equality of education and opportunity for all our pupils, for their parents/carers, for staff and for all those receiving services from the school, irrespective of their gender, disability, ethnic background or other characteristics.  We believe that diversity is a strength – for our school, its community and Britain as a whole – and we will work proactively to address inequality and foster positive attitudes to diversity so that all those who learn, teach and visit here are respected and valued.
2. 
Aims of this scheme

This is our first Single Equality Scheme.  Through it, the existing work we have carried out over many years to address the specific needs of individuals and groups of children and young people will be developed and enhanced.  Developing the scheme has enabled us to re-examine this work, involve a wide range of stake holders and consider outcomes for children and young people from different groups, so that we are in a stronger position to identify key priorities and work to address them.  Our action plan sets out these priorities and how we will achieve them.  We will regularly review our progress and ensure that outcomes are published and any necessary changes to our approaches are made.
3. 
Principles

We are adopting seven principles, adapted from those chosen by the DCSF in their Single Equality Scheme. 

Principle 1: All learners are of equal value

All learners and potential learners are of equal value and should benefit from our school’s policies, practices and programmes:

· whether or not they are disabled;

· whatever their ethnicity, culture, religious affiliation and faith, national origin or national status; 

· whatever their gender or sexual orientation; and,
· irrespective of other factors such as age, income, family circumstances or where they live.

Principle 2: Relevant differences should be recognised

Treating people equally can mean treating them differently.  Different people have different needs and treating them all the same can lead to some people being disadvantaged because their needs are not met.  Our policies, practices and programmes must not discriminate, but may be differentiated to take account of differences in life-experience, outlook and background, and in the kinds of barrier and disadvantage which people face, in relation to:

· disability, so that reasonable adjustments are made;

· ethnicity, culture and religion, so that different cultural backgrounds and experiences of racism are recognised; 

· gender and sexual orientation, so that the different needs and experiences of boys and girls, women and men are recognised;

· factors such as age, income, family circumstances or where people live, so that different needs and experiences are recognised.

Principle 3: Workforce development

Policies and programmes should benefit all members of the workforce, for example in recruitment and promotion, and in continuing professional development:

· whether or not they are disabled;

· whatever their ethnicity, culture, religious affiliation and faith, national origin or national status; 

· whatever their gender or sexual orientation; and,
· irrespective of other factors such as age, income, family circumstances or where they live.

Principle 4: Positive attitudes and relationships should be fostered 

Policies and programmes should promote:

· positive attitudes towards disabled people, and good relations between disabled and non-disabled people;

· positive interaction and good relations between groups and communities different from each other in terms of ethnicity, culture, religious affiliation and faith, and national origin or national status;
· mutual respect and good relations between boys and girls, women and men, and people of different sexual orientation; and,
· mutual respect and good relations between people from different age groups, with different income or family circumstances or who live in different places.

Principle 5: Society as a whole should benefit 

Policies and programmes should benefit society as a whole, both locally and nationally, by fostering greater cohesion, and greater participation in public life of: 

· disabled people;

· people of a wide range of ethnic, cultural and religious backgrounds; 

· women as well as men, and lesbian, gay, bisexual and transgender people as well as heterosexual people; and,
· people from different age groups, with different income or family circumstances or who live in different places.

Principle 6: Current inequalities and barriers should be addressed and reduced

In addition to avoiding or minimising possible negative impacts, our policies and programmes should take opportunities to maximise positive impacts by addressing, reducing and removing inequalities and barriers that already exist between:

· disabled and non-disabled people;

· people of different ethnic, cultural and religious backgrounds;

· boys and girls, women and men, and people of different sexual orientation; and,
· people from different age groups, with different income or family circumstances or who live in different places.

Principle 7: Policy development should involve widespread consultation and involvement

People affected by a policy or programme should be consulted and involved in the design of new policies, and the review of existing ones.  Such consultation should be both direct and through representative organisations, and be based on principles of transparency and accountability.  It is particularly important to involve those who in the past have been excluded or disadvantaged, and who continue to face barriers: 

· disabled people;

· people of minority ethnic, cultural and religious backgrounds;
· women as well as men, and lesbian, gay, bisexual and transgender people as well as heterosexual people; and,
· people who face challenges because of their age group, income, family circumstances or where they live.

4. 
How we have gathered information on the effects of our policies and practices on people from different groups 

We have gathered and analysed a wide range of information about our policies and how they affect girls and boys, disabled children and young people and those from minority ethnic or religious communities and their families.  We have also reviewed evidence relating to other groups that may face particular challenges.  We have looked in particular at differences in outcomes for children and young people at the end of each Key Stage.  Where possible we have compared the achievement of different groups.  Where the numbers of individuals in groups are small, we have reviewed individual progression to identify issues.  We have also made use of national and local evidence of underachievement.
We have also looked at evidence in relation to the following:
· behaviour and exclusions
· attendance
· homework
· bullying
· participation in after school activities
5. 
How we have involved people from different groups in the development of our scheme

In the DCSF’s Single Equality Scheme it is suggested that the key to involvement, as opposed to just consultation, can be found in the three ‘Involvement Ss’ – stage, status, and scale. 
In other words, it is important to involve people from an early stage, make sure that people from different groups are actually involved in discussing and creating the scheme, and ensuring there is a wide range of activities to engage with people.

National guidance from the Disability Rights Commission confirms this:


“It is important to constantly remember that involvement is not the same as consultation.  The involvement required is a deeper process than simply consulting people on their opinions or needs.  The involvement required will, for example, be more than just asking a group of people their opinion of the Disability Equality Scheme.”

“The Codes of Practice on the Duty indicate that involvement should:  ‘be influential – people outside the organisation should be able to see how the involvement has affected the public authority’s plans’.”
We recognised that as a single school with many priorities it would be difficult to do this effectively.  We therefore decided to use a range of approaches:

· Attending training led by people who have personal experience of and expertise on the needs of minority ethnic groups and disabled people
· Making use of consultation carried out by the Local Authority
· Working with other local schools
· Talking to our disabled pupils and those from minority ethnic  and faith groups;

· Carrying out some of our own consultation activities to establish the views of children and young people, parents/carers, staff and community users of the school, including asking for feedback via the school’s website and through the parents policy group
· Doing in-class work with pupils on issues related to gender, ethnicity and disability equality.
Through these activities, we ensured that we had involvement of disabled people, people from minority ethnic and faith groups, men and boys, women and girls, and that this involvement was at various stages – including identifying issues and barriers, agreeing priorities, planning activities and finalising our scheme.  

We recognise that the processes we have been through have not been perfect and that effective involvement is not a one-off event.  We will ensure that there are further opportunities for involvement, including feedback on our progress.  Our current involvement activities have put us in a stronger position to ensure further engagement with people from a range of groups in the future.
The key issues that we have identified are:

For children and young people

· We need to ensure that there is equality of opportunity for all pupils
For parents/carers

· We need to ensure that parents and carers feel that their children have equality of opportunity and that any concerns are addressed successfully within reasonable constraints
For staff

· We need to ensure that staff are aware of their responsibilities under the Equality Act and that any concerns are brought to the Headteacher’s attention
For community users of the school

· We need to ensure that all users of the school have their particular needs met within reasonable constraints
6. 
How we have considered the need to include objectives to address the causes of gender pay gaps in formulating our overall objectives
National guidance on the Gender Equality Duty makes it clear that although most schools do not set their own pay systems, as employers, they are legally liable under the Equal Pay Act for their implementation.  As a school we have already adopted the Local Authority’s pay and grading policy and flexible working policy.  We also ensure that these are consistently applied.  Through the application of these policies we ensure that pay decisions, including procedures for awarding teaching and learning responsibility points, and decisions that may affect teachers on maternity leave, are free from discrimination and that the needs of staff in relation to flexible working are considered.  We also ensure fair access to training and development opportunities.
We are aware of the need to find out whether our policies may be contributing to the gender pay gap both within our own workforce and beyond.  We have identified some actions that we can take to address gender stereotyping and occupational segregation in the workforce as a whole, in particular the greater prevalence women in low paid areas of the workforce, so that as a school we are contributing to closing the pay gap for women.
7. 
How we will use the information we have gathered
The information we have gathered has been used to establish our key priorities for the next three years and these are contained in our action plan (see Appendix II).  This will be reviewed regularly and amended as necessary, for example in the light of new information that we obtain through assessing the impact of all our policies.
8. 
How we will assess the impact of our policies

We understand that it will take time to fully assess the impact of our school’s policies and practices on people from different groups – boys and girls, women and men, people with disabilities, those from minority ethnic or religious groups or whose backgrounds differ in other ways.  The evidence on impact that we already have has been included in this scheme.  Looking properly at the outcomes of other polices and practices will take more time and may be difficult.  However, we understand the importance of doing this and in accordance with legislation we will make sure that over a three year period we assess the impact of all policy areas.  We will initially focus on:
· Attainment and progress in different subjects
· Attendance

Subsequently, we will look at:

· Participation in extended school activities
To support our staff in assessing the impact of policies we will use a framework based on one developed by the DCSF (see Appendix II).
We will ensure that the outcomes of such impact assessments are considered by our equalities working group and fed into whole school improvement planning and planning at departmental/subject level where appropriate.
9. 
How we will report on progress and review our scheme

This Single Equality Scheme replaces our previous policies and schemes related to race, disability, gender and equal opportunities.  We will produce a summary report on progress and fully update the scheme on an annual basis.  We will also update and revise our action plan during the course of each year in the light of any significant policy developments, fresh evidence or new commitments. 

10. 
Our priorities for the next 12 months
The key priorities that we have identified are:


·  Attainment and progress in different subjects
·  Attendance
· Participation in extended school activities

Our action plan (Appendix II) contains details of how we will address these priorities.

Appendix I
Our racial harassment policy
Introduction

West Pennard CE Primary School welcomes its duties under the Race Relations Amendment Act 2000.  We are committed to a whole-school approach that will:
1. eliminate unlawful racial discrimination;

2. promote equality of opportunity; and

3. promote good race relations between people of different racial groups.

We have integrated our race equality policy within a single equality scheme which ensures that similar approaches are adopted for all areas of equality work, including race, disability and gender equality.  Our approach to involving people from different ethnic groups and our priority actions to address race equality issues are included in our single equality plan.

However, we believe that our approach to addressing racial harassment and racial incidents is of such importance that it should be set out separately.  This also links with our overall approach to safeguarding. 

Responding to racial incidents – general principles

We recognise that racial incidents are very varied, but must all be taken seriously in order to:

· reassure the targets/victims of racism;

· ensure that incidents do not recur;

· ensure that all members of our school community understand that racial incidents are not acceptable; and,

· ensure that the school community as a whole remains safe.

Sometimes no overt racist language may have been used and it may not be immediately apparent that an incident is racial.  However in law, for the purposes of reporting and recording, “a racist incident is any incident which is perceived to be racist by the victim or any other person” (Stephen Lawrence enquiry report).  This definition was used to ensure that incidents are always properly investigated and never treated lightly because the individual person to whom an incident is first reported is not convinced that a particular incident was racist.  
We therefore ensure that all racial incidents are recorded, investigated and reported to the Local Authority, and that appropriate and proportionate actions are taken.  The Local Authority’s racial incident reporting form is used to report all incidents, and contains a list of the many different types of racial incidents, including name calling, racist statements, racist jokes, assault, damage to property, graffiti, social exclusion and spreading malicious rumours, any of which might be verbal or through text messaging or other technology.

Our approach to racist bullying sits within our approach to all bullying, which we always address robustly.  We also recognise that there are features of racist bullying that can make it particularly hurtful.  These have been summarised in information on Teachernet and include:


· Racism has a long history affecting millions of people and is a common feature in wider society.  People are seriously harmed and injured by it.

· Most bullying involves a series of incidents over time. In the case of racist bullying, however, a single one-off incident may have precisely the same impact as a series of incidents over time. This is because it may be experienced by the person at the receiving end as part of a general pattern of racist hostility. It can in consequence be every bit as intimidating, rejecting and hurtful as a series of events over time.

· Racist words and behaviour are experienced as attacks on the values, loyalties and commitments central to a person's sense of identity and self-worth. 

· A distinctive feature of racist bullying or insults is that a person is targeted not as an individual, as in most other types of bullying, but as the representative of a family, community or group. Other members of the same group, family or community can therefore me made to feel threatened and intimidated as well. People who experience racism may feel they have to stand up against it not just for their own sake but on behalf of their family and community and there is an increased danger of cycles of verbal abuse and possibly violence developing.

· The law of the land recognises the seriousness of racism by requiring that courts should impose higher sentences when an offence is aggravated by racist hostility.  It is therefore important that children and young people showing racist attitudes are helped to understand the seriousness of racism so that they do not suffer the consequences of this in later life.

Responding to racial incidents – our approach

Our approach to responding to individual incidents and in particular the sanctions we take will vary depending on which of the following broad categories the incident falls into:

1) No offence was intended or taken;

2) Hurt or distress was caused, but the offending behaviour is unlikely to be repeated;

3) Hurt or distress was caused, and the children and young people (or adults) responsible, had previously been warned that their behaviour was unacceptable;

4) Substantial hurt or distress was caused; the behaviour was based on substantial hostility and prejudice; the behaviour may be repeated.

As stated above, we are never dismissive about incidents, for example ignoring or making light of them.  Nor do we take a merely punitive approach – expressing disapproval or punishing without complementary teaching and learning about why prejudice and racist bullying are wrong, or why comments/actions have caused hurt.  We always ensure we take the time to help children and young people understand why racism is wrong and wherever appropriate we use restorative approaches, which include: supporting the victim(s) by attending to the needs of those on the receiving end of racism; preventing re-offending by enabling offenders to assume active responsibility for their actions and reintegrating them into the school community; avoiding escalation; and, repairing and recreating the community damaged by the bullying.  We also ensure that we keep parents/carers informed about racial incidents that have affected their children and the outcomes of investigations into such incidents.

Staff responsibilities for responding to racial incidents

Promoting race equality and responding to racial incidents is the responsibility of the whole school community and we try to ensure that all members of the community are aware of their responsibilities.

The governing body is responsible for ensuring that the school complies with legislation, and that this policy and its related procedures and strategies are implemented.  It monitors racial incidents on an annual basis and ensures that where appropriate this review informs future planning. 

The headteacher is responsible for implementing the policy and for ensuring that all staff are aware of their responsibilities (through the staff handbook and other information sharing) and are given appropriate training and support. The headteacher also has responsibility for investigating racial incidents, contacting the local authority for advice where necessary, taking appropriate action including keeping parents/carers informed of the outcomes of investigations and reporting incidents to the Local Authority (though this responsibility may sometimes be delegated to other senior managers). 

All teachers and other staff are expected to respond appropriately to any racial incidents that may occur, indicating that such behaviour is not acceptable.  They also ensure that incidents are reported quickly to the headteacher and/or other senior staff.  Staff know that whenever an incident is reported to them by someone else as racist they must report it to senior staff.  Whenever they witness an incident (rather than it being reported to them by others) and they are uncertain as to whether or not it should be treated as racist, they report it to senior staff.  Information for staff on their responsibilities is in our staff handbook.

All pupils are encouraged to treat each other, and other people they meet, with respect, and to report any incidents of a racial nature to an adult.

All parents/carers are made aware of this policy and encouraged to report any incidents of a racial nature to a staff member.

Appendix II
Action Plan
	Impact Assessment Issues and Actions Table

	School: West Pennard CE Primary School
	Date: November  2010

	Identified Issue drawn from your conclusions
	Actions needed - how will your service or policy be amended?
	Who is responsible?
	By when?
	Is a monitoring system required?
	Expected outcomes from carrying out actions

	DISABILITY

	Promote equality of opportunity for stakeholders with a disability
	· Establish disability and implications for participation in school life
· Take reasonable steps to enable participation eg involve support services personnel, modify activity etc
	HT
SENCo

All staff

Governors
	Ongoing
	Yes - annual review
	All stakeholders are not excluded from an activity through a disability and feel a full part of the school.

	Eliminate discrimination
	· Ensure staff training includes consideration towards/implications towards of a disability
· Ensure policy review considers the impact of disabilities

· Ensure lesson planning considers full involvement of pupils with disabiltiies
	HT
Staff

Governors
	Ongoing
	Yes - annual review
	There is understanding of the disability and that this disability is considered when planning the curriculum/events.
Staff feel confident in working with disabled pupils

	Promote positive attitudes
	· Staff actively encourage understanding by pupils of the impact of disabilities on accessing the curriculum
· Ensuring there are positive images/role models
	All staff
	Ongoing
	Yes - annual
	All pupils have a positive view of disability – impact on bullying/negative views

	Restrictions of school site
	· Consider access requirements and other modifications that need to be made to the school buildings/classrooms to enable it to meet disability requirements
	SENCo/support services

Staff

Governors
County surveyor/
	Ongoing
	No
	Modifications made to accommodate pupils/visitors – eg disabled toilet, parking, seating
Adjustments to the fabric of the buildings when replaced/updated

	ETHNICITY, CULTURE, RELIGION AND BELIEF

	Attainment and progress of ethnic minority pupils
	· Monitor the progress and attainment of ethnic groups 
· Monitor incidents of bullying, behaviour, attendance, racial incidents
	HT
All staff
	Ongoing
	Yes – annual review (July)
	Clear understanding of progress and attainment of ethnic minority pupils – address any concerns should they arise

	Promote an understanding of other cultures and beliefs
	· Through the curriculum provide opportunities for pupils to learn and celebrate other cultures and beliefs (including those of pupils on roll)
	All staff
	Ongoing
	No – undertaken through curriculum reviews
	Increased knowledge, understanding and appreciation of other cultures through enrichment weeks and activities, other curriculum subjects eg Geography, PSHE, RE etc

	GENDER

	Pupil progress and achievement
	· To track progress of pupil groups to identify patterns in achievement across year groups with reference to gender and subjects
· To ensure that the curriculum is tailored to meet cohort needs where necessary eg boy friendly texts, talk for writing, gender specific groups
	HT
All staff
	Ongoing
	Yes – through pupil progress meetings, end of year analysis
	Highlighting of gender issues and impact on attainment – put in place interventions to address issues

	Equality of opportunity
	To ensure all pupils are given an equal opportunity to participate in extra-curricular opportunities and that there are a balance of opportunities available
	HT

	Ongoing
	Yes- ongoing
	A range of clubs appealing to all genders


	Identified Issue drawn from your conclusions
	Actions needed – how will your service or policy be amended?
	Who is responsible?
	By when?
	Is a monitoring system required?
	Expected outcomes from carrying out actions

	SEXUAL ORIENTATION 

	Equality of opportunity 
	Ensure that all stakeholders are not discriminated against  through actual or perceived sexual orientation or association
	All stakeholders
	Ongoing
	Yes – should there be a need
	This would come into effect should there be a concern – currently this is not the case

	OTHER (it may also be appropriate to include actions related to age, income, family circumstances, rurality etc.)

	Equality of opportunity
	Ensure that pupils are not excluded from activities due to financial circumstances
	HT
Office staff
	Ongoing
	Yes – through monitoring club/residential uptake
	Pupils are able to participate in activities eg use Give it a Go funding, Headteacher’s Discretionary Fund, FWPS, Marjorie Hickling Fund (Kilve)


We have addressed community cohesion in a separate policy
Signed on behalf of the Governing Body…………………………………………….date…………………………………….

The effectiveness of the policy will be reviewed annually and amended when legislation or circumstances change.  A full review will take place in three years time: Autumn term 2013. 
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